
 

 

 

The R.I.S.E. Guide to Beyond Recall and Understanding: Assessing 



https://courses.lumenlearning.com/suny-oneonta-education106/chapter/2-1-blooms-taxonomy/


 

• Bloom's Taxonomy Revised for 21st-Century Learners (University of Utah) 
• Bloom’s Taxonomy (Vanderbilt University) 
• Revised Bloom’s Taxonomy 

https://ctle.utah.edu/resources/Blooms-Taxonomy.php
https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/#2001
https://education.illinoisstate.edu/downloads/casei/5-02-Revised%20Blooms.pdf
https://www.utm.edu/departments/rgc/_pdfs/Bloom_ref.pdf
https://www.celt.iastate.edu/teaching/effective-teaching-practices/revised-blooms-taxonomy/


 

 
If you have any questions or wish to discuss this teaching strategy in more depth, please 
contact your R.I.S.E. scholar or the Learning Academy. 

 
 

Let’s practice! 
 
Using the example prompts below, please take a few minutes to consider how you could assess 
your students’ learning at various levels of cognitive complexity. Using an existing or future 
course topic or concept, write 2-3 prompts that assesses student learning at lower levels 
of cognitive complexity and 3-4 prompts that assess student learning at higher levels of 
cognitive complexity.   

Example prompts to assess lower levels of cognitive complexity (remembering and 
understanding) 

• What is a thesis statement?  
• What's the difference between occupational therapy and physical therapy? 
• What is the primary role of an Artistic Director? 

 

Example prompts to assess higher levels of cognitive complexity (applying, analyzing, evaluating 
and creating) 

• Can you identify the thesis statement in this essay? Is it a good one? Explain. 
• How do the benefits of occupational therapy compare to those of physical therapy?  
• Create a detailed job posting for an Artistic Director for the Winter Dance Concert.  

 

We hope that the information on this teaching strategy encouraged you to include assessments 
that measure student learning at higher levels of cognitive complexity in your courses as a way 
to enhance rigor and, ultimately, improve student learning. If you have any questions or wish to 
receive feedback on your ideas for the practice activities, please contact your R.I.S.E. scholar or 
the Learning Academy. 
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