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Join Us!
In Fall 2019, we will be reading 

Multiculturalism on Campus, which takes a 

deeper dive into specific cultural populations 

(e.g., Latinx, LGBT, adults students, etc). We 

have books for the first 30 participants who sign 

up. Please email safful@Lindenwood.edu for 

more information. 

Why this book?

Whistling Vivaldi discusses the link between identity and 

performance, defined as stereotype threat, on college campuses which 

has applications to both the classroom and other campus departments. 

For example, Steele (2010) discusses that women and racial 

minorities when reminded of their group, may underperform in 

cognitive tasks. Steele and Aronson (1995) found that Black students 

who were told a test was diagnostic scored significantly lower than 

White students in same condition and Black and White students in the 

non-diagnostic condition. The same holds for women when they are 

told beforehand that their group (i.e., women) do not perform very well 

on math tests; when taking math and English subject tests of the GRE, 

they scored worse than the control condition (i.e., no identity salience).

Thus, the way we lecture in the classroom, give students feedback 

on assignments, ask for financial aid documents, recommend dorm 

room assignments, solicit student activities, etc, has the potential to 

highlight stereotypes and affect performance.

APPLICATIONS FROM WV

In the Spring of 2019, 20 participants continued in the Learning 

Community. The group met at the beginning and end of the semester to 

discuss what changes were made in courses and respective areas of 

campus based on the book. Some of these changes include:

• Diversity statements in syllabi

• Covering theorists/scientists of color

• Using group work to develop a group identity in Social Psychology 

and World Literature courses

• Using the identity contingencies writing prompt in courses

• Generating programming ideas for the Center for Diversity and 

Inclusion

• SASS will be piloting new tutoring model in Fall 2019 to increase 

students of color usage of SASS resources

Strategies to reduce identity threat:

o“Tom Ostrom strategy”: Giving critical 

feedback by explaining high standards and 

perceived confidence in the students

oImproving the critical mass (i.e., increasing 

the number of minority students and 

employees)

oSelf-Affirmations: As assignments or student 

activities

oHighlighting Incremental vs Fixed Mindset

oClassroom interventions: Using more student-

centered techniques (allowing students 

autonomy in course decisions).

Ninety-two participants signed up for the learning community and 

were representative of our campus community, 45 faculty and 47 

staff, from across schools, departments, and campuses. Participants 
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